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OUR 
  VISION 

  

    
For everyone in the Cubitt Town Community:    

   We will  CARE   for each other  -   ensuring our  
community remains happy at all times.   We will  
treat each other with  respect and use language  
that shows this.   

   We will  COLLABORATE   with each other.  We work  
as a team.  We enter Cubitt Town ready to learn  
and support each other in our learning journeys.    

   We  COMMUNICATE   with each other. We ask for  
help and use words of suppor t and listen.    

   We  CHALLENGE   ourselves. We don’t give up even  
when things seem hard. WE have a can do  
attitude!   

   We are  CURIOUS   -   we try new things and learn  
from our mistakes.    

   We are  COMMITTED   -   to learning, to each other,  
to our environment.   

   We know that  ONLY OUR BEST IS GOOD ENOUGH   
and so we aspire to be the best that we can be  
academically, socially and creatively.   

    

OUR VALUES 
  

    
We  CARE   about ourselves and learning.   

We  COLLABORATE   with all.   

We  COMMUNICATE   because it is important.   

We  CHALLENGE   ourselves.   

We are  CURIOUS   people and learners.   

WE are  COMMITTED   to lifelong learning.   
    
  

We aspire to be  ‘ONLY THE BEST’   that we can be !   
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ASSESSMENT FOR LEARNING (AFL) POLICY 
 

ASSESSMENT FOR LEARNING 

“Assessment for Learning is the process of seeking and interpreting evidence for use by 

learners and their teachers to decide where the learners are in their learning, where they 

need to go and how best to get there” (Broadfoot et al.,  2002 pp. 2-3) 

Assessment for learning (AFL) is a formative process of assessment, in which teachers and 

students interpret evidence of where they are in their leaning and what steps can be put in 

place to move them on. This is a cyclical process in which assessment informs planning and 

teaching, which is then assessed to inform further steps.  AFL is part of teachers’ and students’ 

everyday practice and should be visible in all lessons and throughout planning and learning. 

 

 
 

PLANNING 

Effective planning is informed by ongoing assessment. As such, lesson plans should be 

flexible and teachers use their various assessments in the one lesson to inform the next. This 

will ensure appropriate pitch, challenge and progress in learning. Short term plans will include 

differentiation and highlight how assessment affects next steps and informs future planning. 

Impactful differentiation requires a sound understanding of each student in the class. This is 

informed by assessment data as well as ongoing observations. Learning intentions and 

success criteria are developed in advance with the specific needs of the students in mind. 

These are shared with the students and reflected on following lessons. 

 

QUESTIONING 

Questioning is a powerful formative assessment tool. Initially questions can be used to glean 

understanding; this is effective when directed at individual students, but also when ‘talk 

partners’ can be listened to and fed back on. Questions are appropriately differentiated to 

ensure that students of all abilities are challenged and moved on in their understanding. 

Specific questions are also planned in advance, although if teachers have a good knowledge 

of their students, spontaneous questions can be the most impactful. Both open and closed 

questions are used to assess understanding and move students on in their learning. 

 

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiivO6ci8rWAhWFtxQKHT6fCTgQjRwIBw&url=https://www.cambridge-community.org.uk/professional-development/gswafl/index.html&psig=AFQjCNEQLs206dfpyiwP974oSG22V2i5Sg&ust=1506763937462972
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MARKING AND FEEDBACK 

Regular, timely and individualised feedback can lead to substantial learning gains and should 

be given by teachers, teaching assistants and peers. The most impactful feedback, both 

verbal and written, occurs in the presence of students and all teaching staff provide 

meaningful feedback throughout lessons to individuals and groups. The marking of students’ 

work after lessons is also a key component of assessment for learning, both for teachers to 

develop a better working knowledge of the needs and abilities in their class and to provide 

clear next steps.  

Written Feedback 

The process of marking is a valuable formative assessment tool that should continuously 

inform future planning. Daily written feedback in student’s books can celebrate successes, 

highlight mistakes and move their learning on. This is done in line with the school’s marking 

policy and marking code. Time is set aside for students to read and respond to written 

feedback; without this the feedback itself is meaningless.  

Verbal Feedback 

Children can progress rapidly during lessons through formative verbal feedback. This 

feedback can be in response to student’s answers and comments, or in reference to the 

learning they are doing. All teaching staff aim to maximise the progress made in every lesson 

by providing comments, questions, clarifications and verbal next steps. 

Self and peer assessment 

Self and peer assessment aims to develop autonomous learners who can reflect on their own 

and their peers’ learning. Training students in providing and responding verbal and written 

feedback adds a further dimension to formative assessment. Furthermore, having assessed 

the work of others, students will find it easier to identify weaknesses in their own work and 

to see how they can make improvements. Both forms of assessment are used regularly across 

the curriculum. Teaching staff may need to oversee and regulate this feedback in some cases, 

but in others, students will be able to constructively build on peer and self-assessment to set 

their own targets.  

 


